The purpose of the two-teacher primary teaching model is to find a solution, to some extent, for the crowded classes and the classes in which the inclusive students study in primary school. Furthermore, it is aimed to increase the efficiency of the lessons, better take care of the inclusive students, implement the constructivist approach as required, collect the attention of the students who lost their attentions, support students who have difficulties in their studies, ensure that students who learn slowly can learn the lessons completely and increase the quality of education by giving additional studies to the students who learn quickly. The co-teaching model that can be considered as an alternative in solution of the educational problems can be used effectively in the crowded classes and the classes in which the inclusive students study. Moreover, this study can be considered as an alternative model so that the "Teaching Practice" lessons taken by the teacher candidates studying at the education faculty can be more qualified and efficient.
Introduction
Education is process where the elements of teacher, student, parent, and school come together and carried out. In this process, especially school and class population play an important role in terms of effectiveness and efficiency. The crowdedness of classroom population reduces the efficiency of the teaching process.
sufficiently and in classrooms where inclusive students are found. Thus, teachers and students may encounter some problems in the teaching process. It can be said that crowded classrooms cause psychological, social and physiological problems on teachers and students.
A more restrictive teaching methods can be used in classrooms with more students. Crowded classrooms cause the time of teacher to be wasted. In these classrooms, the teacher can spend less time on each student, the process of tracking student development becomes more difficult, the classroom cannot be managed effectively and the effective learning process becomes more difficult.
It is impossible for teachers to take control as a whole in crowded classrooms. Since there is only one negative situation in crowded classrooms, it will be difficult for teachers to resist negativities in their education activities when they lose control of the classroom (Öztürk, 2003) .
In crowded classrooms, namely, classrooms with more than 30 students, the effectiveness and efficiency of education activities will decrease. As a reflection of this situation in question, it is also necessary to discuss the equality of opportunity among students in education and the unity of fair practices. In this context, one of the suggested methods for solving the problem is the need for a model to have two teachers in the classrooms, which is practiced in some developed countries (Turan, 2013) .
In addition, the newly appointed teachers have more difficulties in both their initial assignments and in the crowded classrooms compared to the teachers experienced in management. Therefore, this research is of great importance both in terms of good practice of the assignments based on guidance and training of newly appointed teachers and efficient carrying out of education process of the two-teacher classroom teaching where experienced teacher is working in crowded classrooms and the newly appointed teachers are acting as co-teachers for the experienced teachers.
Purpose of the Research
The purpose of this research is to examine opinions of teachers on teaching practice in primary school based on a two-teacher model. Answers to the following questions were sought within this scope.
What are the opinions of primary school teachers on the co-teaching model?
2. What are the opinions of teachers on the implementation of the co-teaching model in crowded classrooms? 3. What are the advantages and disadvantages of the co-teaching model according to the opinions of teachers?
The purpose of the two-teacher classroom teaching model identified in this research is to find a solution, to some extent, for the crowded classrooms and the classrooms where inclusive students are located. It also aims to increase the efficiency of the course, to better attend inclusive students, to implement constructivist approach properly, to focus the attention of distracted students, to support students who have difficulties in their studies, to ensure slow learners to fully learn and to increase the quality of education by providing additional studies to quick learning students.
With this research, it is aimed to examine the problems experienced in the crowded classrooms during the education process according to the opinions of the teachers and teacher candidates and to propose solutions to these problems. However, it is also aimed to develop a model that improves the quality and efficiency of "Teaching Practice" courses which are among the courses taken by teacher candidates who have studied in the education faculties in order to increase the efficiency in teaching
The Importance of the Research
Today, the practice of two-teacher practice is influential in the practice of putting theoretical knowledge of the students in the schools into practice and projects and group works for the acquisition of the working spirit and practice of working as a team and for obtaining positive results as a result of individual studies performed by the students.
In relation to number of classrooms where there are fewer students, teachers will be able to more easily recognize and prioritize different skills of students individually and find the possibility of attending each student personally (Yaman, 2010, p. 412) .
In non-crowded classrooms, teachers can use more effective teaching techniques. However, in classrooms where the number of students is few, the teacher can control the classroom more easily. The classrooms in question have the benefits of teacher using the lesson time, getting maximum efficiency with minimum training material, allocating more time individually to the students, and keeping the development of students in a simpler way (Celep, 2002, p. 14) .
Literature
The problem with the crowded classrooms, which is the problem that the education system practiced in Turkey, is known by everyone, but is not at the forefront of the debate, seems to have been removed in countries that are at advanced level in terms of education, but the necessary measures are not taken in our country (Yaman, 2006, p. 14) . The reason for the crowded classrooms (Seferoğlu, 2004, p. 47) , which is of great concern in terms of the control and management of the classroom, especially in terms of the teachers who have begun their duty, is due to lack of sufficient number of schools and classrooms. This causes the quality of education to not be realized at the desired level (Öğülmüş and Özdemir, 1995, p. 29 ).
For quality education, it is necessary to have 11-20 students in a classroom in preschool education, 25-30 students in basic education and 20-25 students in secondary education. If the number of students in a class is higher than these figures, the cost per student is decreasing, but the quality of the education given to the students is also decreasing (Başaran, 1988, p. 94) . Classrooms can be examined in three types, in terms of their size. These are; small classrooms with number of students less than 20, normal classrooms with number of students between 20 and 30, and crowded classrooms with number of students more than 30 (Işık, 2004, p. 56 ).
In the schools found in rural areas, while the number of students are very low or non-existent due to migration to cities, the students are trying to be educated in the overcrowded classrooms in cities (Türkmen and Ergün, 1997, p. 34) . Despite bilateral education in these places where population increases due to internal migration, the fact that the classes are very crowded reduces the quality of education (Tezcan, 1994, p. 49 ).
The problems that students have experienced in relation to the crowded classrooms are collected under three headings: physical, health-cleaning and education-related. It is also emphasized that the number of students in crowded classrooms is insufficient in terms of time, that teachers are not interested in the subjects that they are interested in and talented of, that they cannot return to their problems or questions and that quality in education and training activities may be low (Bakioğlu and Polat, 2002, p. 151-154) .
The school population is very important for an educational plan. The school population is important for planning how much of this population is schooled and whether the number of teachers, schools, and classrooms available is sufficient (Adem, 1981, p. 94) . During the period when the compulsory education in Turkey was increased to 8 years, the "Catch Up with The Times in Education 2000 Project" aiming for contemporary levels at primary education level was implemented. Within the framework of the project, it is aimed that the level of schooling in primary education is realized at 100% level, limit the maximum number of students in classrooms to 30 and increase the quality of primary education by discontinuing the combined class practice (MEB, 2002) .
The difficulty in managing crowded classrooms increases the teacher's job stress and reduces job satisfaction (Bakioğlu, 1999, p. 101; Çelik, 2002, p. 73; Çınar, 2004, p. 7) . As the number of students in the class decreases, the success of the students increases (Küç ükahmet, 2003, p. 50) . In classrooms with a small number of students, it is possible for the teacher to use time effectively and efficiently, and the supervision and control of the teacher will be at a high level in the classroom (Celep, 2002, p. 14) . In the classrooms where a few students are located, it will be easier for the students to be recognized by the teacher and show personal interest, and communication between the student and the teacher will be effective and efficient.
The purpose of the two-teacher classroom teaching model found in this research is to find a solution, to some extent, for the crowded classrooms and the classrooms where inclusive students are located. It also aims to increase the efficiency of the course, to better attend to inclusive students, to implement constructivist approach properly, to focus the attention of distracted students, to support students who have difficulties in their studies, to ensure slow learners to fully learn and to increase the quality of education by providing additional studies to quick learning students.
The advantages and disadvantages of having more than one teacher in special education classrooms, the importance of co-ordination of teachers, making the division of labor according to strengths and weaknesses and sharing the experiences of teachers are stated to contribute to the success of the students (Karasu and Mutlu, 2014, p. 55) . Equipment and personal support can be provided in making physical, social and psychological arrangements and preparations necessary for the successful implementation of inclusion in general education environments. In addition, the newly appointed teachers have more difficulties in the crowded classrooms compared to the teachers experienced in management. Instead, experienced teachers can work in crowded classrooms and newly assigned teachers can work alongside the experienced teachers. Stain (2012) , expresses some topics that may be discussed by all teachers to ensure positive progress of co-teaching relationship as "Talk about our personal strengths and weaknesses", "Discuss the ways to be flexible and proactive" and "Discuss the learning environment". The essence is that every teacher in the co-teaching environment is doing his/her best to maintain the commitment, passion and energy necessary to maintain communication and make learning important.
There are many different co-teaching or team teaching models in schools, but one of the most common is to match a general educator with a teacher who specializes in the specific needs of the students. Although the co-teacher pair is structured differently, there are similarities among the most frequently applied teaching types in classrooms where co-teaching is practiced. Types of co-teaching are as follows (Dooley, 2014): 1. One person teaches, one person observes: This model allows members of the co-teaching team to know each other and to direct all the strength of one of the teachers to an area.
2. One person teaches, one person walks around: This model is also great for new teams. One teacher is in the role of principal narrator, while the other walks around in the classroom and interacts with students or groups.
3. Parallel teaching: In this type of teaching, students are divided into two groups, each of which is managed by one of the co-teachers. This strategy allows reviewing or special attention to a smaller student group which has trouble learning a subject.
4. Teaching with terminals: Use of terminals is not a new concept, but in a classroom with co-teaching practice, these terminals can be customized to meet the needs of students.
5. Alternance teaching: In this scenario, one of the co-teachers works in a different place with the students who need a more intensive intervention or need to review the material before moving on to the next topic. This model is effective in re-teaching or test review subjects.
6. Teaching as a team: Teaching as a team is ideal where both teachers are comfortable with content, students and each other. In a classroom where teaching is made, teachers change roles throughout the lesson without becoming dominant in the class. Lessons are mainly based on communication and interaction between teachers and students. In this research, one person teaches, one person walks around and teaching as a team co-teaching model were carried out practically. For this, the faculty of education, teaching practice course was used.
Teaching practice is a course which aims to transform the knowledge learned by teacher candidates into skill in the school setting. Teaching practice is the most important link of the process leading to teaching. The activities performed in the practice enable the teacher candidates to learn the teaching profession by living and by doing. If the selection of practicing teacher is based on volunteering rather than obligation, the efficiency obtained in the teaching practice course will also increase. This course, which is carried out in company with the faculty teaching staff and practice teacher, consists of a total of 8 hours given in the faculties, of which 6 hours are in the practice school and 2 hours are in the faculties as theoretical (YÖK, 1998, p. 61; MEB, 1998, p. 59 ). Karaca and Aral (2011, p. 103) , Yeşilyurt and Semerci (2011, p. 80) , Ünver (2003, p. 20) and also Gökç e and Demirhan (2005, p. 63) , in the researches they have conducted, reported that teachers and teacher candidates do not have sufficient knowledge of their mutual responsibilities and that there is a problem of cooperation and communication between them. In addition, because of the lack of cooperation between the school and the universities, the teacher candidates were found to have problems. Karadüz et al. (2009, p. 96) , (Sahin and Kartal, 2013) , Seçer et al. (2010, p. 23) , Sarıtaş (2007, p. 41) .
A more restrictive teaching methods can be used in classrooms with more students. Crowded classrooms cause the time of teacher to be wasted, the teacher can spend less time on each student, the process of tracking student development becomes more difficult, the classroom cannot be managed effectively and the effective learning process becomes more difficult. Teacher candidates will be able to overcome difficulties by receiving support from practice teachers when they do their internships in crowded classrooms. Thanks to this, when teacher candidates are appointed, they will not suffer these troubles.
Co-teaching is two teachers (candidate teacher and cooperating expert teacher) working with a group of students by sharing the activities of planning, organization, speaking and education as well as the physical environment (Bacharach, Heck and Dank, 2004, p. 144) . In co-teaching, candidate teachers and expert teachers are encouraged to plan together and to combine co-teaching strategies with their own practices, providing opportunities for students to interact with both adults in the classroom. The expert teacher continues to interact with the classroom by applying strategies to support the learning and interaction of the students. The co-teacher duo collaborates throughout the whole experience, as the responsibility and decision-making authority switches to candidate teacher in time. Eventually, the candidate teacher assumes leadership in all aspects of the classroom, including managing the activities of the expert teacher and other adults who work with students for a predetermined period of time (University of Minnesota, 2012).
With this research, it is aimed to examine the problems experienced in the crowded classrooms during the education process according to the opinions of the teachers and to propose solutions to these problems. However, it is also aimed to develop a model that improves the quality and efficiency of "Teaching Practice" courses which are among the courses taken by teacher candidates who have studied in the education faculties in order to increase the efficiency in teaching.
Method

Model of the Research
Qualitative interview technique based on observation was used in this research. The data were obtained by semi-structured interview method from 12 classroom teachers working in two primary schools affiliated to MEB in Muş province, in 2016-2017 education year.
The research was conducted as follows: Candidate teachers participated in the course as an observing teacher for the first month on a certain day of the week for one month and as an individual participant teacher (practitioner) in the following month. Then, a semi-structured interview was then applied to the classroom teachers in order to identify their opinions on this practice.
According to Yıldırım and Şimşek (2013) , "qualitative research is a research process in which qualitative data gathering methods such as observation, interview and document analysis are used and the perceptions and events are monitored in a realistic and holistic manner in the natural environment".
Study Group
The study group of this research consists of 12 classroom teachers working in Şehit İzzettin Polat and Fatih primary schools in Muş province, in 2016-2017 education year.
Data Collection Tools
The data were obtained by interviewing the teachers by the researcher. Interview questions prepared by the researcher were applied to the class teachers. As a result of the literature review, domestic and foreign studies made with the co-teaching model were examined and the interview forms of teacher and teacher candidates determined by this examination were presented to the field experts. The necessary arrangements have been made on interview questions prepared in the light of the feedbacks and suggestions of field experts and classroom teachers. The interview form consisting of a total of 12 questions was formed.
Data Collection Process
As data collection process in research; Firstly, in the course of teaching practice, teacher candidates carried out direct individual teaching course in the first 4 weeks and in this process classroom teacher observed the teacher candidates. In the following 4 weeks, these lessons were carried out by both the class teacher and the candidate teacher in accordance with the co-teacher model. The purpose of this is to evaluate the comparison of the current applied teaching practice lesson with the co-teacher model easier and more reliable by the teachers. At the end of the eighth week, 12 teachers were interviewed. The interview form and audio recorder were used in the interview process. The researchers participated in this process as coordinator and observer.
Analysis of Data
The data collected in the research were determined in the direction of the purpose of research and the analysis was made as follows. The data were obtained qualitatively. All qualitative data were analyzed by content analysis. Coding were created based on the common opinions of two researchers. The reason for taking common opinions of the two researchers is to reflect the objectivity of working with minimum subjectivity and also to be aware of the unrelated comments and categories in the data of working with different researchers. In this study, therefore, it was ensured that different researchers have been able to examine the categories in the study. A consistency of 97% was obtained in the comparison made for the analysis of the data. This finding is important for the reliability and validity of the research.
Findings and Interpretations
In this section, the findings for the codes and the themes obtained from the opinions of the classroom teachers on the co-teaching model are presented.
Findings Related to Demographic Data of the Classroom Teachers Participating in the Research
Gender, educational status, professional seniority of the teachers is given in Table 1 for describing the sample When Table 1 is examined, it is seen that of the teachers who participated in the research, 7 are women and 5 are male classroom teachers. In addition, all the teachers participating in the research are undergraduates. It is also seen that the seniority of 2 of the teachers is between 1 and 5 years, 6 is between 6-10 years, 2 is between 11-15 years and 2 is at 16 years and over. When the data in Table 2 are examined, it is seen that the opinions of the participating classroom teachers about the problems they experienced during the teaching process are collected under 8 different codes. The most emphasized of these codes is the crowdedness of the classrooms, the difference in the level of readiness of the students, the classroom management and not being able to give students sufficient voice. Below, examples from the answers of the teachers on this situation are presented.
Opinions of Classroom Teachers Regarding the Problems They Experience in the Teaching Process
The crowdedness of my classroom population is the main problem I am experiencing (T,9).
Although I am experienced, I cannot be very productive when I am lecturing in crowded classrooms (T,11).
The hardest part of the teaching profession is managing a crowded classroom (T,12) . When the teachers need for co-teacher is examined, the result was 10 teachers needed and 2 teachers did not need.
I wanted to provide students with a more effective and lasting education by activating them using different methods and techniques (T,7).
Opinions of Teachers Regarding the Need for a Co-Teacher
Although I do not need a co-teacher, when we think in general, I think there may be a need for a co-teacher in crowded or combined classroom schools. (T,1).
I think it will be useful especially for students who are behind the class level (T,3). (T,10) .
I do not need a co-teacher. Since students are accustomed to the teaching style of their teachers, they will have difficulty with a new teacher (T,4).
A co-teacher would be very helpful in solving our problems (T,7).
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Opinions of Classroom Teachers Regarding the Subjects Teacher Candidates Exchange Opinions About
I suggested that a visual presentation of a subject that can be expressed using pages of verbal expressions can be explained in a shorter time and more permanently (T,4). Table 5 . Opinions of teachers regarding evaluation of candidate teachers in terms of being role models Opinion f I think it is sufficient I think it is partially sufficient I think it is not sufficient 8 4 0
Opinions of Teachers Regarding Evaluation of Candidate Teachers in terms of Being Role Models
According to Table 5 , the majority of the participating classroom teachers find themselves sufficient in terms of being role models for the candidate teachers. 4 of the teachers found themselves partially sufficient while no teachers found themselves sufficient. According to the data on Table 6 , 11 of the participating teachers see the co-teaching model as necessary. Example statements: Allows attending to students personally.
I believe that I am an example to candidate teachers with my approach to students, desire to create an enjoyable learning environment, being open to innovation and suggestions, study lessons with different teaching techniques (T,1).
Although I am sufficient in theoretical knowledge in terms of university education, the classroom environment is quite different. The real trick is to transfer this to the classroom environment. I try to develop myself by discovering new things every passing day. I try to be beneficial to candidate teachers as far as I can (T,9).
Opinions of the Classroom Teachers Regarding the Practice of Co-Teaching Model
I think it would be absolutely beneficial. But this model maybe before the school is over 4th grade maybe completely converted into this model and candidate teachers should participate in this process. I don't think anyone would not want to work as a second teacher after school is over and they are assigned (T,3). I find it necessary because turning disadvantaged situations of the crowded classes into advantages is not only a way to relieve teachers physically but also psychologically (T,6).
Opinions of the Classroom Teachers Regarding the Advantage of Co-Teaching Model
Brings the slow learning student classroom level.
Decreases the workload of the teacher.
More time is spared to the inclusive student.
Makes the teacher more productive.
Prevents waste of time.
In-class activities are performed easier.
Classroom management becomes easier.
Reduces distraction. When the data in Table 7 were examined, it was seen that opinions of the participating classroom teachers regarding the advantages of the co-teacher model were collected under 11 codes. Among these codes, the most emphasized ones are 6 increases efficiency of the lesson, 6 allows attending to students personally, and 5 brings the slow learners to the classroom level. This finding suggests that there is a need for co-teacher model to increase the efficiency of the lesson. A problem of authority is experienced.
Increasing the efficiency of the course, better attending to inclusive students, focusing the attention of distracted students, and ensuring slow learning students to fully learn are some of the advantages of this model (T,1).
The main advantage of this model is increasing the education quality of children by increasing the efficiency of lessons (T,7).
It provides opportunities for more and effective attending to each child in classrooms where population is high and with inclusive students (T,7).
Allows preparing a program suitable for the student by taking into account the individual differences (T,10).
It is beneficial in terms of attending to the students left behind (T,2).
It provides an opportunity to complete the shortcomings of the students left behind in level and enables them to reach the level of other students (T,3).
Decreases the documentation burden of the teacher (T,4).
More time can be spared to inclusive student and their shortcomings may be completed more (T,9).
A teacher can work more efficiently without working too much (T,3).
Opinions of the Classroom Teachers Regarding the Limitations of Co-Teaching Model
Causes groupings among the students.
Distracts the students.
It is not economical.
Difficulty in task sharing is experienced.
Students experience difficulty as to which one to take as a role model.
The need for planning and preparation increases.
Additional classrooms and time are needed. When the data in Table 8 were examined, it was seen that opinions of the participating classroom teachers regarding the limitations of the co-teacher model were collected under 9 codes. Among these codes, the most emphasized ones are 9 problem of harmony between teachers is experienced, 5 thinks problem of authority is experienced.
If the harmony and coherence between the teachers is not good, the activities may not be efficient (T,1).
The biggest problem in this model is to ensure job division and harmony (T,6).
There may be difference of opinion between the teachers (T,11).
Teacher's authority can be shaken (T,12) .
May cause groupings among the students (T,1). I think it can divide the attention into two (T,2). I think it may cause difficulties economically (T,10).
The biggest problem in this model is to ensure job division and coordination (T,6).
There is too much need for planning and preparation (T,12) . Ensures effective participation of the student.
Opinions of the Classroom Teachers Regarding the Contribution of Co-Teacher Model into Classroom
Brings the students left behind to classroom level.
Makes classroom management easier.
Increases success.
Saves time. Table 9 is examined, opinions regarding the contribution of co-teacher model into classroom management and teaching process are collected under 5 codes. The most emphasized are, 5 ensures effective participation of the student, 4 brings the students left behind to classroom level, 4 makes classroom management easier.
With this method, classroom management will be more convenient and participation in the teaching process will be faster and more effective (T,1).
It is useful for attending personally to the students who are left behind (T,4).
I think it will have an effect of making classroom management easier (T,9).
It will increase the success because it will save time and make classroom management easier (T,12) . The opportunity to attend to students personally increases.
Opinions of the Classroom Teachers Regarding the Applicability of Co-Teaching Model in Crowded Classrooms
The quality of education and teaching increases.
Facilitates classroom management.
Allows making additional work.
Ensures development of different dimensions of intelligence. Table 10 is examined, opinions about the applicability of the co-teacher model in crowded classrooms are collected under 7 codes. The most emphasized of these codes is the opportunity to attend to students personally increases. Table 11 is examined, findings regarding the applicability of co-teaching model in classrooms with ınclusive students are collected under 4 codes. The most emphasized of these codes 10 of them the opportunity to attend to students personally increases.
The opportunity to attend to students personally or as groups increases (T,1).
Provides opportunity to attend to students who are left behind personally (T,4).
Thanks to co-teaching model, the opportunity of making additional work for students increases (T,1).
Opinions of the Classroom Teachers Regarding the Applicability of Co-Teaching Model in Classrooms with Inclusive Students
While the first teacher attends to inclusive student (without distracting other students). The second teacher may attend to other students (T,1).
While one is attending to inclusive student, the other teacher teaches a lesson (T,11).
Since the student will be attended to personally, the student can be made to feel special and the student becomes more diligent (T,9) . Currently impossible for our country.
Opinions of the Class Teachers regarding the Employment of a Second Teacher by MEB in the Crowded and Inclusive Student Containing Classrooms
Should be implemented by providing the necessary infrastructure.
Should be applied in the required classrooms considering the number of classrooms. Table 12 is examined, it is seen that 8 teachers are of the opinion that the employment of a second teacher by MEB in the crowded and inclusive students containing classrooms would be useful.
I think it is a great necessity that will make the job of the teacher easier, increase the individual interest of the classroom, and create environments where the students will be more active (T, 8).
Although I argue that it will be difficult to implement in public schools, it will of course be contributing. A model that should be applied as it facilitates the activation of students (T, 9) . Workload of the teacher is low, responsibility is shared.
Although I think that employing a second teacher in a classroom would be beneficial to crowded and inclusive student containing classrooms, it seems impossible for such a situation to happen when the economic and social conditions of our country are taken into consideration (T, 1).
Opinions of Classroom Teachers Regarding Comparison of Single Teacher and Co-Teacher Models
4
It is difficult to include all students in the teaching process.
All students in the classroom are easily accessible.
Classroom management is difficult. Classroom management becomes easier. 4
Personal or group teaching planning is difficult.
Used effectively in personal or group teaching. It is not economical. 1
It causes waste of time in the crowded and inclusive student containing classrooms and full learning cannot be achieved.
It decreases waste of time in the crowded and inclusive student containing classrooms and full learning can be achieved. 1 Individual differences may be overlooked. Individual differences are emphasized.
1
Time management is difficult. Time management is easier. 1
There is a monotone learning environment.
It creates an effective and fun learning environment.
1
It is difficult to ensure equality of opportunity.
Equality of opportunity is ensured. 1
When Table 13 is examined, it can be seen that 4 of the teachers were of the opinion that workload in single teacher model is high and workload in co-teaching model is low, the responsibility is shard; 4 that it is difficult to include all students to teaching process in single teacher model while easy in co-teaching model, 4 that classroom management is difficult in single teacher model while it may be easier in co-teaching model. In Table 14 , when the opinions obtained on the teaching practice lesson being more effective are examined, it is seen that 5 of the teachers are of the opinion that internship period not being limited to one day of the week, 5 are that the teachers and teacher candidates are more in communication and 4 are that teacher candidates should be given more responsibility.
Opinions of Classroom Teachers Regarding the Teaching Practice Lesson Being More Effective
I think it would be more beneficial to do internship for one year instead of one day a week. I think that all of the fourth grade should be for (T, 2).
Teacher candidates should be in greater communication and collaboration with classroom teachers (T, 5).
The teacher candidate must engage in a rigorous dialogue with the practice teacher and pay attention to the points indicated by them (T, 8) .
In the context of teaching practice activities, the works they do should be increased. At the same time, the responsibilities in lecturing and classroom management should be increased (T, 10) . (crowded-less students, older age group-younger age group, normal class-unified class, etc.) . Internship opportunities should be provided (T, 1).
In different types of classes
Discussion
The research was conducted on 12 classroom teachers in Muş province of Turkey. Of the teachers participating in the research, 7 are females and 5 are males. The research was carried out in Muş city center. All teachers are undergraduates. According to professional seniority variable, 2 of the participants have 1-5 years, 6 have 6-10 years, 2 have 11-15 years and 2 have 16 years and more professional seniority.
The main finding regarding the problems experienced by the teachers in teaching process is the classrooms being crowded. Sarıer (2010) , in his study, has reported that crowded classrooms is the main problem decreasing the quality in education, that the given program cannot be implemented fully and that the expected targets cannot be achieved because the teacher-student interaction is not sufficiently ensured in the crowded classrooms and that the crowded classrooms is one of the problems creating quality crisis and required urgent solution. This result is supported by findings obtained in the studies of Yapıcı and Demirdelen (2007) and Bal (2008) . It also overlaps with the study of Korkmaz (2006) . As an obstacle to the solution of many problems, from teaching method and technique selection to measurement evaluation, crowded classes can be considered as an important factor that will affect student success. Since the constructivist approach is student-centered, students need to take an active role in their learning. However, in crowded classrooms, there are difficulties in applying the activities as desired, not sparing sufficient time for the students, and inability of detecting shortcomings of the student are experienced. Practicing co-teaching model as a solution to the problem of crowded classes can affect student achievement positively.
Teachers express what they need a co-teacher for the students left behind in learning, for the students with attention deficit and for those who are inclusive students.
It was concluded that teacher candidates exchanged information with practice teachers regarding teaching method technique, class level, time management, material, focusing attention, what to do in the next lesson. The vast majority of the teachers stated that teacher candidates obtained information about the teaching methods and techniques. In this case, teacher candidates show themselves to be inadequate in method and technique. This result is supported by findings obtained in the studies of Kösterelioğlu and Kösterelioğlu (2008) .
It has been identified that the teachers find themselves sufficient in terms of being role models for the teacher candidates. This result is supported by findings obtained in the study of Sarıçoban (2008) . Candidate teachers participating in school experience and practice courses should be given adequate guidance by their practice teachers to contribute to their professional development. In their study, Gökç e and Demirhan (2005) reached to the conclusion that most of the practice teachers have fulfilled the expectations in most of the activities within scope of the teaching practice lesson.
It was concluded that the vast majority of teachers have found co-teacher model necessary. This is an important finding. MEB can apply this model in crowded classrooms and in classrooms containing inclusive students. Genç and Eryaman (2008) stated in their study that equality of opportunity in education means giving opportunity to individuals to develop their skills and intelligence at the optimum level by gaining meaning beyond providing education to the poor, and for this reason education institutions can provide equality of opportunity in the way that individuals can realize and develop their interests and abilities. Yılmaz and Altınkurt (2011) point out that one of the most fundamental problems of the Turkish education system is that the inequality of opportunity in education increases day by day and this increase deepens the social stratification. With the implementation of the co-teacher model, it will be more convenient to increase both the quality and equality of opportunity in education.
When the findings on the advantages of the co-teacher model were examined, half of the teachers indicated that it would increase the efficiency of the lesson, while half of them indicated that the possibility attending to students personally would increase. It was also identified that the co-teacher model will bring the problem of harmony and authority problems between the teachers. One of the limitations of the co-teacher model is that more planning and preparation for the next day's class is required and less time for teachers to work together.
The result of co-teaching model ensuring active participation of the student into teaching process, brought the students who were left behind to class level and make classroom management easier was reached. With co-teacher model, students were given more importance, teachers can work with a colleague and all pressure does not fall onto one person. Although teachers seem like shy away from getting together for now, when the co-teacher model is clarified by school administrations by teachers, teachers will find this teaching style more useful for everyone. Especially when a special education teacher and a general education teacher are brought together a surprising progress can be seen. teacher is responsible in the organization and carrying out of education and training process. Therefore, in order to create a successful educational environment, teachers are tasked with integrating and harmonizing the system variables. It is also the teacher's most important task to use the methods and techniques to reveal and improve hidden powers of the students. However, in addition to the curriculum that the teacher needs to meet, the performance and time to perform them are also insufficient. However, these goals can be reached more efficiently by applying co-teaching model.
When the co-teaching model is applied in crowded classrooms, it is identified that the opportunity of attending personally to the students will increase. The co-teacher model provides more intensive and personalized education in the general education environment. Korkmaz (2006) pointed out in the study he made that administrators should provide support teachers in activity preparation because the classes are too crowded and the teachers have to fill a lot of documents, and because of their time and economic troubles.
In the classrooms containing inclusive students, when the co-teaching model is applied, it is identified that opportunities for equality of opportunity can be provided while the chance of attending to students personally increases. Demir and Acar (2010) pointed out in the study they made that the most important aim of the inclusive education, along with having more than one aim, is not to normalize the children with special needs but to recognize their hidden powers and reveal, develop and make them use these and facilitate their lives in the society. However, most of the classroom teachers, regarding the inclusive students, cannot attend to them sufficiently because they cannot find sufficient time to attend to them. Both controlling the classroom and attending with the inclusive student reduce the performance of teachers and teachers show a negative attitude towards the inclusion education. However, with the co-teacher model, the inclusive students will be sufficiently attended to and equal opportunities will be provided in education. It was concluded that employment of a second teacher by MEB in the crowded and inclusive students containing classrooms are desired by the great majority of classroom teachers.
In the single teacher model, the workload and responsibilities of the teacher are high while in the co-teacher model the workload is low and the responsibility is shared. In the single-teacher model, it is difficult including all the students into the teaching process while in co-teacher model, all the students in the class can accessible. While classroom management is difficult in the single teacher model, it is easier with co-teacher model.
Teachers stated that the internship period should not be limited to one day a week so that the teaching practice course is more efficient. This result indicated that the teacher candidates who participated in the research conducted by Baştürk (2009) also found the lesson time insufficient. It overlaps with the findings obtained from the studies Kavas and Bugay (2009) . In addition, Ören, Sevinç and Erdoğmuş (2009) reported that teacher candidates gave opinions that the number of hours of this course should be increased and should not be limited to one day a week. Supported by findings from the studies of Becit, Kurt and Kabakçı (2009) .
In order for the internship to be fruitful, it has been determined that the teacher candidates should be more in communication with the teachers. This result is supported by the findings obtained from the studies of Seç er, Çeliköz and Kayılı (2010) .
It was concluded that in order for the internship to be fruitful, teacher candidates should be given more responsibility. This result is supported by findings obtained from Özgür, Bukova, Güzel, Kula, Uğurel (2009) studies. Also, Kocadere and Aşkar (2013) stated in their studies that one of the problems arising in the teacher training system is not giving sufficient authority to the teacher candidate.
It was concluded that the practice of internship in village schools would increase in the efficiency obtained from the teaching practice course. It was revealed that teachers want teacher candidates to practice internship in village within the scope of teaching practice activities, have more experience in teaching practice and practice in more than one practice class. Turgut, Yılmaz and Füruzan (2008) suggest in the study they conducted that the teacher candidates should also practice internship in the village schools in order to see the different atmospheres. Also, supported by the findings of studies of Göktaş and Şad (2014) ; Nayır and Çınkır (2015) .
In the two-teacher model, it is also important that the candidate teacher has the opportunity to teach alone. In addition, the newly appointed teachers have more difficulties in both their initial assignments and in the crowded classrooms compared to the teachers experienced in management. Therefore, this research is of great importance both in terms of good practice of the assignments based on guidance and training of newly appointed teachers and efficient carrying out of education process of the two-teacher classroom teaching where experienced teacher is working in crowded classrooms and the newly appointed teachers are acting as co-teachers for the experienced teachers.
It can also be considered as a model that improves the quality and efficiency of "Teaching Practice" courses which are among the courses taken by teacher candidates who have studied in the education faculties in order to increase the efficiency in teaching. Co-teacher model can be applied to reduce the problems with the crowded classes where the teachers experience the most difficulties during the teaching process. In addition to being implemented in crowded classrooms, co-teacher model can also be applied in the classrooms where students are distracted, have learning problems and contain inclusive students.
The authority and responsibilities of each teacher should be determined before applying the co-teacher model in order to minimize the problems that may be experienced between the teachers.
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